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ABSTRACT i ;

Exclusive reliance on.objective testing focuses
studentss,atten ion too narrowly on Memorization and rote answers to
comPlex problems, Grades become supreme ends; learning, merely a'
by- product. Sincelstudents learn bet when asked to verbalize,
analyte, and synthesize their ideas, a,grading system was implemented.
in a-social science course at Miami-Dade Community College (Florida)
Which would encourage analysis and learning from different sources-.
Studentscbuld earn pp to filie points a week on objective tests; and
up to four points a week on written repOrts. In addition to textbook.
assignments,` students received lists of audio tapes, moviesy.
television documentaries, and articles which could be reviewed:
Grading of review was based on the extent the student wrote in his
own words, the care he took in writiA4, and the way he relatd
material to academic ideas and personal experience. Results of a
Oestionnaire found student attitudes positive tolprd"the course, the
grading system, *and especially toward the variety of ways - points,
could be earned. Although. care must be taten to insure the giality of
the outside sources and the reports themselves, the new system adds
flexibility to course curriculum, encourages optimism toward succe'Ss
in the 'course, and'fdcuses attention on understanding rather than
memorization of ideas. Extensive tables of data are appended.
(Author/NHM)
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t

-INTRODUOTION

This practicum is an attempt to over-ride limitations

on leatning and student motivation resulting from grading

strictly.on objective, tests. An alternative way of grading
4

is sought that permits learning from many sources, encourages
f

use of analytical skills and application of course content.

BACKGROUND AND BIGNIFICANCt

What is sought is'a means of evaluation that

Stimulatesrthe process of ,learning. It isbelieved students

learn best when asked to verbalize their feelings and'

analyze and synthesize their ideas. Learning is highly
,

individual. InfOrmai..ionoffered in class will have effect

on an individual only to the extent that he d,iscoVers the

personal meaning of that. information.

It is believed exclusive reliance on objective tests

focuses students'- attentibn'tpo narrowly on the tasks of

mentorizing, seeking pre-existing answers to open quest,ions,

and avoiding involvement in the'areas of interestto him.

Research indicates that while the effects of grades'

on'educational processes are not clear, very often grades

favor students for such qualities as sensitivity, compliance,

arid agreeableness more than fot activities and attitudes that

enhance learning. (Becker, et, ai:, 1968, Warren, p. 71)

4
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Grades often are used by students for social status and
0

encourage a competitive spirit which raises anxiety levels

for students. Ilrades.become supreme ends; learning becomes

a. hoped-for-by-product. (Becker, et al,, 1968) %The

important thing is to understand the grading game and play

it for survival. (Birenbaum, 1969)*

Students who are able to direct their own learning

have a good chance td succeed, to play the game well. Ttie .

community college serves a number of students who have

failed at this game throughout,their pre-college experience.

(Cross, 1968).'

I
A further objection to an extensive dependence on

. -------
.

Objective-type examination is that"the frashman student- .

in the first year of college Is generally experimenting.

He is expected to learn to adjust, think, try different

courses and consider several careers. Instead of en-

couraging a search for autonomy, the student is faced

With traditional grading, and often teadhing, practices,

that force him to perform in a certain manner, if only

temporarily, to earn a grade.

0_.

For teachers who wish to encourage applicatj.on and

comprehension skills, watching the Student seek out "canned"

.answers is a discourging experience.' Admittedly the student

often enters the class with much training in seeking the

correct "canned", answer. Howwer,combs says ". . , whatever

we, do in the way of assessment of human beings necessarily., ."

f
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controls attention,'

goals that teac ers

p. 33)-

r

focuses behaviorf and determines the
t

(and-students) seek.".: (Combs, 1968,

PROCEDURE

1

.A,grading.system,that0 would encourage analysis
/

'arid 'earning from different sources was implemented.

)
Points were gtven for, abstracts and for performarice ons- fly .

.

/

achievement tests.. (See Handiput in Appendix)
, .

i The course was reorganized'into six,units. The

studet could earn up to

up to fpur,gbints a week

3

five points a week on a test arid'

on written reports. The student

'receiVd'a list df audio tapes-, movies, television docu

mentaries, articles, he migbt,reyiew fOr each. unit, as

well as assignments in the reader-textbook. Gradingwas

based on extent the student wrote in his owl} words, the

-

care
0

ihe took in writing÷_and_the.way he related material

to, acadenic ideas and ;Personal experience.

4,0

To handle the large class size, j9 'students, in a

relatively short six week term, a student .assistant was

hired by the departthent. She was an outstanding student

who had taken the course previously. . Both instructor and

student assistant graded written work. Stidents were graded

one,point for average written work, two or even three points

. for above average thodghtful work. Below standard work was

returned alongswith suggestiOris for-revision. Assignment

deadlines were strictly enforced. The revised course was

6
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taught according to schedule.. . 0
4,

Toward the4-drid of the course the instructor pre-
-,:

. 4
pared a queitionnaire using a five point Likert scale.'

(See Questionnaire in Appendix.1 It was intended to*-.
,-

. (/
-4,

.
.

. ---,_
.,.

measure students' attitudes toward the course and newe

;

.

grading,system. Feelings about the grading system,
.

material available for review, feelings about whether the
)

course allowed enough freedom to, learn, and'encouraged the
,. . .

student to think, were studied. Also studied were feel-
.

, #

-ings about teacher and student assistant and about the'
,

r,-
overall course: '

.`

Questionnaireitems.Wer6 revised for clarity.

They were shoWn to a panel of experts cc:insisting, of

pocialSciende Department members and assistant department

chairman The ltestionnaire was not pilot tested nor was

ctoss tabulation with Student population or was comparison
%

C '
.6with classes using more traditional grading systems carried.

Out.
. -

.
A.PL/rpro*am designed by' Dr. Lien-teh Lih Was used

.

for item analysis and data processing by the Testihg ,..

. Department of Miami-Dade Community College, North C'ampus.

The program uses a card punch option, enabling the researcher

to avoid icoring, ooding, and.punching hazards. ,It lio
15

makes available a variety of fundam ental information about

the questionnaire, used. The following Otktput was ohtainede

1. Frequency distributions of the number of

dr

0 J =
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) t 1 4

astern Lives for each item. . .

/..

,, 2.. An X2,statiptic to be used iii comparing experi-
N

. C / '.
, mentally obtained' sample 'distributions against the

i
,

, .

/

l

hypothesis of equal probability distributionl

3. Means,Astandard devlations,,an4 biserial

correlation coefficients;

An inter-scale correlationktrix, to be,,used

/
to deterMine whether and. to what extent relationships

between items might exist

5. Coefficient Alfa as ,computed. fror6lovaiiance' atrix,
. 4 a

,a reliability'estimate.based on-internal consistency.
/

1.

Reliability using consistency of the revise Nalua-
-

Ns

tive questionnaire was measured .by Coefficient A fa. C

RESULTS,

efficient Alfa as computed from covariance mat

i

r

/

x was 0.60.4;

this would seem to be highfor an attitude ns/trument. The

.instrument as a Whole is evidently fairly reliable.

Item analysis indicates a'number of propositions'

subect'to. error of 'ambiguity. As spqn in' Table 1 (See

Appendix) items numbers 3, 7, 9, 11'1'12, 15, 16, 20, and

'24 have a point biserial correlatioh.coekficient (Pearson R).,

of 0.19 or less. Scores for these items fail to correlate

highly with scores for those students who received high scale

scores. Items with coefDicients of 0.20 or better seem to

be adequate for attitude surveys. (See Table 2, Appendix.)
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. It might be soinied out .th4t item analysis does not seem
.*

to,be as critical for.the refinement of questionn4res as ..

for refin'ement.of cognitive tjtts.' ..

.

, .

- i

.0
Only two of the twenty -six items failed the null

,... .,..f

...

-:/ . ,

hypothesis test. At the .0l'level of signifiorcancp or four 4....
.

1 . %
degrees of(freedom (p = 13.0, itsem 7,,and 12 do nat dsiverge

...

signlificantly from chance expectations. (Table 1) -

- The 'mean oft. the 48 scores was 88.25, standakd
. ,

_ ..
.

.

deviatidn.9.80. The mode scort was 92 and'median score 90.
0

. (See Table'3, Appendix.) Wording of LikerL scales was

ti

.

Afferent for- a few of-the- -items. Most scales were worded

1, "not; t 3, "sbmewhat," and 5, "very much." It is
. /

hot believed the different wording of a few of the scales

invalidates the instrument or overall student mean scores.

A score' of 1'04 would equal, 4, between 3, "somewhat," and

:5, "very much." A score of 75:would equal 3 on'tHe Likert,* .
-

scale. According to Table 4 (Appendix) only.five scores are-
.

below 75 and 21 fill between scores of 90 -99.,

,
- The meanNyore of 88425 and the large number of,

#

\

scores falling between the 89.5 -995 area (See Table 4,

Figure 1, Appendix) seem to indiCae a favorable attitude
.

,

f . .

.

toward the course. Items 2, 4, and.8 which call for students

to state what they think about the'course rated above

'reasonably 'good" as shown below. 1.

For these scales 1 was a "very poor course,"

3 was "reasonably good," and 5, an "outstanding( course."
14 ,

9
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, Biserial Itei.
$ Correlation MeAn SD.. Chi-sq

,4. Compared to other
courses that I have this
course was

2. Overall ratitig of the
cOuises ,.

. From What, =I hiire' heard
of other ,past and
preient Social," science
101 Classes, this class

.

was * A

4 ,

,
)b.37. '3.35 1:04 31.12

.

,

0.23 3.06 1.04 50.56
,

.
A....

- o
,1 1

0.23 \ 43.58. 1.07 25.37

,
v I

' Which aspeCts of,the course did students react to

most favorably? pidplannedchanges produce. desired
.

results? [The following analysis is based on items in

Table 2 containing the 16 items,that evidently. discriminated
..

between high and lower scores'as measured.by a point biserial
A

correlation coefficient igher than 0.20. (TAble 2) Al,.

items on the table also meet the Chi-Square test for sig-
.

nificance at the 0.01 level.Al

measuring\ Responses .qo,items.17 08, and 19,

attitude toward the'instruator and student assistant showed

positive judgments toward both:
.

.

1 /
j.

.

-I' Biserial Item

'
a- (4Correlation 1- SD Chi -sq.

r * .

1-7. Having, two teaghers .

is better than one 0.31 . 3'.88 1.23 1.42.83
t.

18. Donna explained
important ideas well 0.45 3.3 8 1.10 36.81 .,,\

f

19. Geo4ge explained
important ideas. well 0.32

,
'4.88 0.90 31.79

.Item meari scores are high. Reaction to item 17

10
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indicates student' assistant was regarded as an asset to

..the course. High point biserial correlation codfficients

may indicate thepe items coni:ributedsignificantfy'to

positive-attitudes regarding the course.

Propositions regarding-the rading and whether the
.

.

system provided variety receiv d high Stein mean scores:

6. The course allowed
enough variety to
choose from in earning
points

23. T especially liked the
grading system

Biserial Item
Correlation ',Mean SD ' Chi=sq.

6.51 4.44 0.85 65.54

0.51 34,7 1.45 17.4 2

Item 6, variety of ways to earn points, received

highest item mean score'of any item. It would seem the

goal of providing freedom to learn from a variety of resources

had beeh*met.
)

CoMments received froth students seem, to support the

idea that freedom from depending on objective examinations

for the entire grade contributes to motivation to learn.

Comments recei'ved include "I applied myself, ""can work at

- own rate," and "can et grade you want."

It should e noted that the Chi-Square score for

item 23, "T especially liked the grading system," though

significant at the 0.01. level, was the lowest Chi-Square.

in Table 2. Discussing this In .erms of variance of total

score with item variancec'is beyond the scope of this paper.

\)-
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_tors and

related.

9

Examination ofthesinter-item correlafic* matrix

r see'Appendix) shows items pertaining to instFuc-

variety.of ways to earn points were moderatelV.

The following items, for example, correlate

moderately. with responses to 23, !I especially like the

grading system":

5. Thee outside sources were the best part of the course

6. The, course allowed enough variety to Choose from in

earning pointg, (r = .531

7. Abstracts should be graded on a higher scale (r = .42)

18. Derma explained important ideas and concepts well ..(r = .51)

19. gebrge explained important ideas and concepts well (r =

22. Tonnals 'age affected me positivel? (r = .43)

= .38 p<,01 1 .49

r =.48)

Optional material labeled "outside sources" that the

student would review such as audio cassettes, and television

documentaries were tried for the first time. Results seem to

indicate further investi4ition of quality of these sources is

necessary. Item mean scores are lower than for most other

propositions:

N
Biserial Item
Correlation Mean SD Chi-sq.

-S.-The outside sources
were the best part of
the course 0.39 2.77 1.21 21.79

25. I learned much more
from the "outside options"
than from assigned
readings 0.231 2.52 1.24 18.6.7

12
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. .

The' revised evaluation: system was-designed,to .'.. ,, ,t.
. ,.. .- ,4 ,

. encourage use.of anayti4a1 and expressive abilities. as

r

I
1.0

well asaittlicatioh of concepts Sy the student. ,Two
. ,

. ..

items were included to _Obtain student attitudes regarding
, , ? .,

.

these goals:-
N

4

26. Writing abstracts ,

forces me to sit and
think about what I
have read 0.2a 4.25 1.28 73.80

Bisprial Item J.
,Correlaticin Mean SD

14..* writing summaries,
and reactions.to the
various article and
outside, sources, I
learned more than I

'would have by only
listening, read-
ing and taking ,tests. 0.35 3.88 1.23

Item mean coes.for,both of the above items
Y16

werei1gh.. This would seem to confirm the assumption
. N

that writing requires students to listen and understand

betterthan if theyniere reviewing for an objective-type

test, for which .4theP tend t
10^

memorize. The assumption

seems further strengthened by the fact that as the term

ended students' written woriehad improved, Thoughts
4

were expressed more frequently in the btudentt' own.words,

and more effort seemed to 'be taken to relate concepts

taught to students' own thoughts.-
.

O

or"
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RECOMMENDATIONS

11,

Continued use, of(the alternate system of evalua-
.

tion,is recommended. As shown,blythe questionnaire,

students report satisfaction with such a system; they

-

agree that enough variety in earning a. grade is available,

and4that written reports, require greater understanding of .

.

material than if they were studying the'material for an

examina ion consisting of obje9tive questions.

The statement on the questionnaire with the high-, .

est mean item score was, "The course allowed enough variety

.to choose from in earning points." This result is con-
,

sistent with comments from stUdents as well as observations

on their attitudes toward the course that indicate students

feel they have a Chance in the course.

Optimism is',an important soal in any situation

where teaching and learning are to take plath, especially

in courses that tend to be unpopular because they are
. .

required. If thepoint system encourages greater optimism
..A.

toward the course; this could tend to create a self-ful-,

filling prophecy in the classrooni.' Psychologists 'have
4

,

demonstrated that thd pow r of expectation alone can

influence the, behavior o others. (Rosenthal, 1568)
.

Further investigation is needed to determine whether this

self-fulfilling prophecy actually exists.
, )

Results indicate sources such as tapeb and tell-

. vision programs-must be selected with great care., Not

14
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just any source will do. In practice most sources that

seem promising do not meet cri.teria.of ease'of'under-
,

standing or high level of. interest.. `'3
C.

Care must be taken not tolet outside source

evaluations become the entire, meant of grading. They

serve as an alternate means of evaluation. It is also

important to maintain high standards for" written work,

especially for quality of personal and academic reactions.,

It is recommended the two reactions be written separately

and that the student give examples to back his statements.

The outside sources evaluation Carl be a means

-----
whereby the student shows he has studied,and comprehencTh

.the material. The weight to give to objective tests would t

depend on wha%factsi concepts, etc. the teacher felt the

student shoUld know and how he felt the student should

demonstrate his learning.

74
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TABLE .2

ITEMS WITH POINT ,BISE1144 CORRELATION COEFFICIENTS,
BETTER -THAN 0.19

17

Biserial Item
Correlaltion lAtean SD Chi-sq.

1. I'think abitracts were . "
. graded fairly, ' 0.22

,
. ,. ,,

2. Overall rating of-the colkse0.23

4. Comparedto other courses
that 'I have taken, this
course was 0.37

6

5: The outside courses were
()the beSt part of the
course 0.39

6. The course.allowea enough
variety to choose from
in earning points

8t From, whatl have heard of
,other past and present

. Social Science. 101 classes,
this class .has

101 Changing assignments and
dates bothered me

14. By writing summaries and
.reactions to the various
articles and outside
sources, I learned more
than I would have by only

."listening, reading, and
taking tests

17. Having two teachers is
better than having one

e

0.51.

0.23

0.20

3.75 1.10
,..

,- 3,06 1.04,

3.35 1.04
4.

2.77 1.21

41.44 0.85

3.58 1.07

4.00 1.29

JE,

-,

.54

5 .56

%

30.12

21.79

6..,54

25.37

45.75

0:35 3.88 1.3b 26.79

,0..31 3.88 1.23 .42.83

18. Donna explained important
ideas well 0.45 3.38,_1.10 36.81

19. George explained important
ideas well 0.32

.21

4..08 0.90 31.79
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TABLE 2 -4 Continued

'

Biserial Item
'Correlation Mean SD Chi-sq.

. A

21e This course caused me to
think -

22. Donna's age affected me
negAiveli .

(
. I especially liked the

system
.

25. I learned much more froih
. the'butside options" than

from assigned readings. ,
. , .

26. Writing abstracts forces
me to sit and 'think about
what I have read .

a.

0.23 3.88 0.98 34.29

0.35. 2.52 1.56 19.18

.

'grading 0.51 3...67 1.45 .17.42
i

0.3

.28 4.25 1.28 73.90

2.52 1.24 12.16
*

C.

*Following item number means a reversed item.

J

11
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TABLE

Scale Scores for,Each Subject Rank Order of Scale Scores

76
94
96
77
83
90
92
BA
92
94
77
93

98
70
,po
106

% 73
91
66
7,8

'97

74
96
.92

98
96

100
'11 80

85
81
87
92
84
90
BO-
85.

82
102
91
87

104
86

100
66
97

.

,

106
104
102
102
100:
100
98'.,.

95 ::,-

0

97
1

97
r

96
96
96
93
94
94
92`

92
52

... 92
92
91

. '91
% .90

90
90
.90

87
87
86
85. qf

85
84

' .84'

83
. 82
85

i ,

80
78
77

, 77
' 76 .

74
73,
70

a



TABLE 3 - Continued

Scale Scores for Each. subject

92

T

Rank Order of Scale Scores

66 ''

Mean, it, 88.2 Mode = 92 edian = 90

4
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TABLE 4

FREQUENCY DISTRIBUTION OF STUDENTS'

TOTAL SCOPES ON QUESTIONNAIRE

Interval 'Frequency

100 - 109 , -6

90 - 99

80 - 89

70 -1 79

60 -'69

21

11

7

3
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HISTOGRAM OF STUDENTS iOTAL, scups

-ON QUESTIONNAIREA
22

20
19
18
7

16
15
14
13
12
11
10
9
8

,7
6
5
4

3
2
1
0

gr.5 0.5 79.5 89.5 99.5 i09.1
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Rational

We will explore the complex variables that underlie
'indiyidual and social life, gathering and exploring our
data through various methods. Our:goal is to gain a wider
perspective on society, to sharpen our ability to observe,
interpret, adjust to and/or change group and individual facts
of life. Our ideas come Mainly from sociology, psychology,'.
and anthropology--areas o special interest within the social

. sciences.

Cou se4Outline

-HANDOUT
1

SOCIAL SCIENCE 101
SEQUENCE 3031

ROOM 2.151

r-

24

Week. 1 May 6-9 Scientific Method, Creative Problem
JSolving and Social Stratification

Week 2 May 13 - 16 Socialization, Values, Roles

Week 3 May, 20-:21 Psychological .Schools of Thought

Week 4 May 28-30 Groups, Deviance and Anomie

Week. 5 June 3-6 Culture

Week 6 June 8-13 Institutions

Grades-due: Friday, June 14

Te*tbooks

Mirror of Man-by Jane Dabagian
Recommended: Basic Princi les of'the Social Sciences, Horton

an Horton, et al.

Evaluation

A Point system is used. 60 points A, 50459 B,. 40-49 C,'30-39 D,
less than 30 F. All work exceptbook re orts due at the end
of the week for w is cre it is esire . our worE7W7=157 .

Feturaptyte next week=g6T7%rack of the-number of
points you.are earning--save your workaiaup.
Last clay far withdrawal is Friday, May 31. W cannot be grTiliE
at the end.of the semester. '

,
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HANDOUT

Basis for

Six tests:

Continued

Awarding Points

1'

25

one at the end of every week These are objective
multiple-chOice, true -- false, matching. You will
need a testing yencil; the tests are machine
scored and marks made with other objects
will not appear. No make u2. A-5, B-4, C-
D-1. Possible 30 points.

.12 Abstracts. One point each. Two points for a superior job.
Possible 12 points.

An abstract is a summary, in your own words, of
'the contents of an article you have read. An
abstract allows the reader to judge and react
to ideas as they are expressed by wri rs.

Format: 4

1. Headings-identify the articles by writing
the author's, name, the title of the article,
the nameof the periodical or book, its Aatel
volume and number, and pages. Example
William Vesta, "A Study of the Political
Systems in Africa," International Politics, /
Jufi4J1964,Vol. 38, No.5, pp. 523-538.

2. 'Use both sides of one 5 .x 8 card.

3. Start of Abstract--begin your abstract by
summarizing the main ideas of the author....

4. Reaction to Article--In your own words, write
your thoughts about the article you have
read. We would like the learning process
to be more than just knowing information,
remembering what someone said or wrote. Therefore
it is important for students to respond to, all
teaching resources. The simplest form of
response is to interact with someone else about
how you see, hear, and feel about the resource.

5. Evaluation - familiarity with subject, conciseness,
originality of thought,Jegibility.

Attendance. points--given for4attending all but two classes.
a point.off for every class missed in excess of
two.

12 Outside Source Evaluations. , Possible 12 points.

!
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HANDOUT - Continued

Following- the format for the abstract you May
evaluate-and react to two non- textbook sources
a week. At yourthe end of ur evaluation explain how

tit, relates o4this course'. Outside sources include
Life-Lab tapes, movies, T.V. DocumentAriese articles
from Psychology Today, interviews, etc.

Six Mini-Projects. DuetWo days after the week for which .

credit is desired ends. 'Suggested projects i

will be given out at the start of every .

week.

off

Two Book Reports.

Three.points for a good written report,
Tour` points- for a good oral report.
-133sTible 18 points..

First due May 22, second June 12. None
may be handed.in after respective dead1ine.1
Ask for guidance. Seven points for an
exceptional job, five for:a good job, and
three for an average job._
Possible 14 points. -

Choose the way you want to earn your grade. None of the abovel
activities are required.- 'Tailor the means of evaluati9n to
your strengths as a learner. Following the above'program, you,
should have no trouble earning the gradeyou desire. Make"up;
your mind if 'you are willing to do the work required of you ,

at the beginning of the term.

Office Hours and Other Information.

Your instructor is George Emerson. Donna Goldstein is my
teachiig.assistant. =My office,hours are 8:30-9:00, 1:_00-.1:30
or by appoihthent. I will be on campus until at least:2:00
on most days-. Donna's hours are similar. Our office is in I
Room 2256. The telephone number is 685-4347.' If you come to
see me or call always leave a message.

.

If you are handing in writtenork, don't plagiarize (dopy . a4y

part of a work already published). Even if you can't do a
perfect job, making a try is appreciated (not to mention ho,7
much more benefit YOU will get from the experience.) II

30
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QUESTIONNAIRE

The purpose ,of this Evaluation 'is to ,help us improve'
our teachipg performance and capabilities--therefore your
cooperation is essential. Pleabe answer the following ques-
tions as honestly and fairly as you can.

.- I .think abdtracts were graded fairly

i -2 3 4
not at all somewhat
. 0 ,

2. Overall rating of the course

5 4 3 . : 2 1
an outstanding a reasonably good a very poor
course course course

iery mucp.

3. Tests were written in a confusing way
. .

AQI 5-- 4 3 - 2, 1
very much somewhat . not at'all

4. Compared to other courses that I have taken this course
was"

. 5 4 3 - 2 'I

outstanding reasonably good very poor
,

46. The "outside sqprces" were the best part of the course
.

5 4, 3 2 -1
.very much somewhat not at all

6. The course allowed enough variety to from in
earning points 4.

t

1 - . 2. ° 3 4 5
not at all. somewhat . very much

7. Abstracts should be graded on a higher scale

1 2 3' 4 6' 5
not at all somewhat very much

8. From what I haVe heard of other past and present Social
Science 101 classes this class was

1 2 3 4 5
outstanding reasonably good very poor

I
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QUESTIONNAIRE .(Continued)

9. I studied for this course

'5 4 3 2
more. than for about the same as
similar others for., similar others

10. Chanting assignments and dates for tests,

5 - 41 3 2
very much somewhat

28

-$

1
.1,ss than for
similar others

bothered me

1
not at all

11. I had very much:trouble with getting tapes copied up in
the Audio-Visual Department

4

5 4
very much somewhat

2 1

not at all

12. I think that the test results reflect what I actually
learned--more accurately than the gradesi received on
abStracts and mini-projects

.

5 4 1
very much . somewhat not at all

14. By writing summaries and reactions to the various articles-,
and outside sources, I learned.more than I would have by

. only listening, reading, and taking tests

5 '4 3 . 2 1
very much somewhat not at all

.-*

15. Donna.'s aglyfected me negatively

5 . 4 3 2 1
very, much somewhat not at`all

16. More learning situations such 4s games, group activities,
and solving case studies should be used.

1 4

5 4 3 2' 1
very much somewhat not at all

17. Having two teachers is better than having one

5 , A 3
very much sbmewhat not 'at all

18. Donna explained 1portant ideas and concepts well

1 2

not at all-
3 4

somewhat

32
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very much,'
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QUESTIONNAIRE (Continued)
/

4a

19. George 'explained important ideas and concepts well

1 2' 3 4 5
notat all somewhat very much

20. Did you read the hand outs?

Nb 1 r 2 3, 4 - 5
not at all sometimes

s all the time

,21. This course caused me to think

5. 4 3 2 1
all the time sometimes not at all

22. Donna's age affected me pbsitively
.

1 2 : 3 4 5
not at 41 somewhat very much

Z3, I,espeCially like the grading system

1 2, 3 4 5
not at all somewhat very much

24.kliore points should be given for doing mini-prOjects

1 2 =

,3
4 5

/ not at.all % somewhat very much

25. 'I learned much more from the "outside options" (such
as tapes, etc.) than from assigned readings (handouts
not included) ,

1 2 3
not at all somewhat

4
,

very much

26. Writing abstracts forces me to it and think about what
I have read

5 4 3 2 1V
'very much somewhat not at all

33
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